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Coming together iIs a beginning;
keeping together Is progress;
working together Is success.

- Henry Ford



CA-QRIS Consortium Agenda

9:00 — 9:50 a.m.
9:50 — 10:45 a.m.
10:45-11:00 a.m.
11:00 - 12:00 p.m.
12:00 - 1:00 p.m.
1:00 = 1:45 p.m.
1:45 = 2:15 p.m.
2:15-2:30 p.m.
2:30 - 3:15 p.m.
3:15 - 3:45 p.m.

3:45-4:00 p.m.

Welcome and Introduction

A National Perspective for QRIS

Break

Governance Structure

Networking Lunch

Local Governance Structure Options

QRIS and Child Outcomes — Research and Evaluation
Break

Preparing for the Future: CA-QRIS Consortium Next Steps
Wrap-up Activity and Plan June Meeting

Closing and Adjourn



A National Perspective for QRIS

Video message from ED and HHS

Libby Doggett, Deputy Assistant Secretary, Office
of Early Learning, Office of Elementary and
Secondary Education, U.S. Department of
Education (ED)

AND

Linda K. Smith, Deputy Assistant Secretary for
Early Childhood Development, Administration for
Children and Families, U.S. Department of Health
and Human Services (HHS)


https://www.dropbox.com/s/a6hphsxmb06c2rt/2016.03.14_ACF Linda Smith and Libby Doggett.mov?dl=0
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What is a
QRIS?

A framework to improve the
quality of early learning
programs:

 Quality standards

A process for supporting quality
improvement

* Provision of incentives

A process for monitoring
standards

 Dissemination of information to
parents and the public about
program quality



« Research shows that high-quality
ECE programs benefit children
cognitively, socially, and
emotionally

« High quality ECE prepares
Why Invest in children for school success and

o 2., prevents or reduces future public
ngh QUCI'Ii'Y ’ spending on costly interventions

(special education, social welfare
and criminal justice systems
(Karoly & Bigelow, 2005).

« Estimates suggest upwards of an
$8 return on investment for every
dollar spent in ECE (Heckman,
2012).

West A



To increase supply:

Theory Of « Rate and monitor the quality of ECE
Chqnge for programs (e.g., quality rating)

a Mixed « Provide ECE program improvement
interventions (e.g., coaching,

Delivery scholarships, training)

« Provide incentives for programs and
SYS'l'em teachers to improve (e.g., bonuses and

tiered reimbursement based on quality)

To increase demand:

« Provide information about quality to
families

* Provide incentives to families to select
higher-quality ECE programs (e.qg.,
tuition credits, subsidy discounts)

« ECE funders (e.g., government) directs
greater funding to higher-rated programs



Ratings and
Incentives
Work

Demand-Side Interventions:

Families choose higher-
guality care that improves
children’s immediate and
longer term academic
success

The number of high-quality
programs in a community
Increases (Brown, Palaich, et
al., 2012)



Research
Supports
QRIS-Driven

Quality

Supply-Side QRIS Interventions:

* Quality Ratings: Quality measures
predict better school readiness
outcomes.

 |tis critical to incentivize programs to
reach particular levels of quality to
Impact school readiness skills (Le,
Schaack, & Setodji, 2015)

« Quality Improvement: QI efforts such
as coaching can elevate guality in ways
that impact child outcomes

« Communities should use evidence-
based models that provide teachers with
ongoing support (Boller, Blair, De
Grosso, & Paulsell, 2010)
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Example:
Denver
Preschool
Program

« Governance and Financing Structure
« Evidence-Based Rating

* Quality Improvement Investments (classroom
improvements, highly-trained coaches

« Family Incentives (Tuition credits based on
income and quality of program selected)

« Consumer Education

 Data System

Results: Quality across the city improved,
children’s social, cognitive and behavioral
outcomes improved, and improvements
have sustained through 3" grade (Green
et al., 2014)
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IMPACT
calls for...

“...broad-based stakeholder
participation and effective
governance structures.”

Governance “comprises the
traditions, institutions and
processes that determine how
power is exercised, how
constituents are given voice, and
how decisions are made on issues
of mutual concern.”

A major goal of governance is to
promote efficiency, excellence, and
equity

(Kagan and Kauerz, 2009)
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Governance
Lessons
Learned:

MI, VT, NC

« Continuous improvement and
adaptation are essential for
local entities

* You must manage tensions
between state and local
control

 Most successful state/local
Initiatives take a
public/private partnership
approach to the work

13



Effective Local
Governance




Legitimacy




Successful
QRIS
Systems

Implementation approach
that enables local innovation

Adequate support for a
guality infrastructure

Meet needs of diverse
populations

Bring it all together into a
coherent system — which will
take TIME
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Questions?
Contact:



mailto:gwester@wested.org

History & Governance

Path to the CA QRIS Hybrid Matrix and Pathways
The Journey from 2011-2015 "
Wk 2013

Pathways Core Tools
and Resources



http://prezi.com/2zarm9t5w341/?utm_campaign=share&utm_medium=copy
http://prezi.com/2zarm9t5w341/?utm_campaign=share&utm_medium=copy

[CALIFORNIA RACE TO THE TOP - EARLY LEARNING CHALLENGE (RTT-ELC)
QUALITY CONTINUUM FRAMEWORK -RATING MATRIX WITH ELEMENTS AND POINTS FOR CONSORTIA COMMON TIERS 1, 3, AND 4

COREI: CHILD DEVELOPMENT AND SCHOOL READINESS

group as available)

= Emotional Support-5
* |nstructional Support —3

1 Ehi-ld Obs=zervation [ Not required O Programuszes evidence-bazed | O Programuses valid and O DRDP (minimum twice a O Programuzes DRDP twice a
child azzezzmentiobserationtoal | reliable child aszsszsment/ year)and results used to yearand uploads into DROP Tech
annually that covers all frve observation tool alignedwith CA | inform cumiculum planning and regults used to inform
domains of development Foundations & Frameworks! curmculum planning

twice 3 year
Tﬂe\rel.upmenta] and O Meetz Title /¥ Requlations [0 Health Screening Farm O Programworks with famiizz | O Program works with [ Pragram works with families to
Health Screenings (Community Care Licensing form | to ensure screeningofall families to ensure screening of | enzure screening ofall children
LICT01 "Physician's Report - children uzing a valid and all children using the ASQ at using the ASQ & ASQ-SE,
Child Care Centers” or reliable developmental entry and az indicated by indicated, atentry, thenas
eguivaient) used at entry, then: screening tool atentryand az | results thereafter indicated by results thereafier
1. Annusly indicated by results thereafer AND AND
OR AND O Meetz Criteria from point [ Program staff uzes children’s
2. Ernzures vizion and O Meets Criteria from point level 2 zcreening results to make referals
heafing screenings leveld and implement interverntion
are conductad strategies and adaptations as
annually appropriate
AND
O Me=ts Crtera from point level 2
CORE Il: TEACHERS AND TEACHING
3. Minimum O Me=ts Titke 22 RBequlations O Center: 24 unts of ECE/CDE | O 24 unitz of ECE/CD = 10 O Associate’s degree (AAAS) | O Bachelors degree in ECE/CD
Qualifications for Lead [Center: 12 unitz of Early OR Aszociate Teacher Permit units of General Education in ECE/CD {or closely related | {or clozsly related field) OR BA/ES
Teaches! Famil}fﬂhild Childhood Education (ECEYChid | OFCCH: 12 units of ECEICD OR TeacherPemit field) OR_AAAS in any field in any field plusiwith 24 units of
Development (C0) FCCH: 15 OR Associate Teacher Permit AND plus 24 unitz of ECE/CD ECE/CD
CareHome (FCCH) hours of training on preventive 021 hours professional OR Site Supervizor Pemit jor Master's degree in ECE/CD)
health practices] development({PL) annually AND OR Program Director Permit
O21 hours PD annually AND
O 21 hours PD annually
4 Effective Teacher- [0 Mot Required [ Familiarty with CLASS for O Independent CLASS OIndependent CLASS O Independent aszessmentwith
Child Interactions: approprate age group as azzezzment by reliable obzener | azzezszmentbyreliable CLASS with mimimum CLASS
CLASS Asscssments available I_:q.rone representatve tcuinfon'!'uthe program’s observer with minimum ZCOMES:
ool s e fromthe sit= professional _ CLASS scores: PreK _
developmentimprovement plan | Pre-K » Emotional Suppaort—5.5

= |nstructional Support—3.5
» Clazzroom Organization - 5.5

T Approved assessments are: Creative Curriculum GOLD, Early Learning Scale by Mational Institute of Early Education Research (MIEER), and Brigance Inventory of Early Development 1.
% Forall ECE/CD units, the core 8 are desired but not required.

Note: Pointvalues are notindicative of Tiers 1-5 but reflect a range of points that can be earnedtoward assigning a tier rating (see Total Point Range).
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» (laszrom Organzation —

Toddler

* Emotional & Behawioral
Support—5

* Engaged Support for
Leaming -3.5

Infant

» Reszponsie Careging
{RC) =51

Toddler

» Emotional & Behaworal Suppot
=55

* Engaged Support forLeamng —
4

Infant
» Rezponsive Careging (RC) -
55

CORE lll: PROGRAM AND ENVIRONMENT - Administration and Leadership

Preschool Ratio of 1:12
OFCCH: Title 22 Regulations

Toddler—3:15
Preschool - 3:35

Toddler- 2:12
Preschool-2:24

5. Ratios and Group Size O Center: Tt 22 Regulations | LI Genter - Ratio: Group Size O Center - Ratio: Group Size | L Center - Ratio: Group O Center - Ratio: Group Size
{Centers Only beymd icensing | Infant Ratio of 1:4 Size
requlations) Toddler Option Ratio of 1:5 InfantToddler—4:16 InfantToddler— 3:12 InfantToddler— 3.9 arbetter

InfantToddler-3:12 or2:8
Toddler—2:10

Toddler—3:12 arbetter
Preschool - 1:8 ratio and group

021 hours PD annually

{excluded fom pointvalues in Preschool - 3:24 0r 2:20 size of no more than 20
ratio and group size)
6. Frqg ram Environment | U MotRequirsd O Familiarty with ERS and evey | [ Aszezzmenton the whole O Independent ERS 0O Independent ERS azzeszment
Rating Scale[a]{uSem classrcu_cum uzez ERSazapartof | tool Results usgd toinformthe | azseszment. Allzubscales All subscales completed and
for appropriate seting: ECERS- a Qualty Improvement Plan program's Qualty Improvement | completed and averagedto averaged to meet overall score
R, ITERSR, FCCERSR) Plan meet overallscome levelof 5.0 E:Eelnfﬁ.ﬁ
Curment Mational Accreditation
approved by the Calfamia
Department of Education
7. Director Qualifications | O 72 unt=ECE/CD+ Junttz O 24 units ECE/CD + T6 units O Aszociate’zdegreewith 24 | OBachekrfzdegree with 24 | OO Masters degree with 30 unis
{Centers Only) management administration General Educaton +/with 3units | units ECE/CD +/with 6 units unitz ECE/CD +/with § units ECE/CD including specialzed
management' managemznt management’ courses +/with § unitz
administration administration and 2 units administration management/
SUpERZIon OR Program Director Permit administration,
OR Master Teacher Permit OR 5Site Supervisor Pemit AND OR Adminitrative Credertial
AND O 21 hours PD annually AND

O 21 hours PD annually

Program Type Common-Tier 1 Local-Tier 22 Common-Tier 3 Common-Tier 4 Local-Tier 5
Centers Blocked (Mo Point Value) - Must Paint Range Point Range Paint Range Point Range
7 Elements for 35 points Meet All Elements 810 19 20 to 25 26 to 31 32 and above
FCCHs ) Blocked (Mo Paoint Valug) - Must Point Range Point Range Point Range Point Range
3 Elements for 23 paints Mest Al Elements fto 13 41017 18 10 21 22 and above

“Local-Tier2: Local decisionif Blocked or Points and ifthere are additional elements
* Local-Tiers: Local decisionifthers are additional elements included

20
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Setting @
Foundation
for CA-QRIS
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decisions related to the

management of QRIS?

Support each other to
promote and use QRIS?

September
Input from
Expanded

Consortium
Gathered

December
Action on

Recommendation
and Further
Planning

November
Key Decision Maker
-- Developed
Recommendations
Based on Input

----*

March
Sharing and
Learning to Support

Collective and Local
Governance
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Purpose

Membership

Decision Making
Process

Review Process

Leadership and
Planning

* Policy — Maintain and sustain CA-QRIS Framework (Rating Matrix and CQl
Pathways)

* Implementation — Support communication and sharing to promote and sustain
QRIS

* Advocacy — Promote system alignment

CDE and First 5 CA plus planning body comprised of broad regional representatives
with advisory body*

Regions aligned to First 5 IMPACT Regional Coordination and T&TA Hubs

Voting — Each region determines representatives with three votes per region (total
of 30 total votes)

Annual review of policies and system — findings and recommendations brought
before full membership

CDE and First 5 CA provide leadership and support to guide agenda setting and
planning with steering committee**

* Advisory body membership to be determined
** Process to determine steering committee to be determined 22



First 5 IMPACT
Regional Coordination
and T&TA Hubs used
as a starting point to
define regions for the
purposes of local
governance.

e CA-QRIS Consortium
il Regional Map

pin
Mono
San Francisc
San Mat
Santa Cru 6
Inyo
San Luis
Obispo
Santa 7
Barbara @,
Ventura ®
Q)

Note: Adopted from the First 5 IMPACT
Regional Coordination and Training and .
Technical Assistance Hub Regions

23



Networking
Lunch

California
Comprehensive
Center




Dimensions for Local Governance

» Membership — Who is part of the local region?

Inclusion — What measures are in place to support
membership diversity?

» Selection — How are local representatives chosen?

» Term — What is the length of the local/regional
representatives terms?

» Rules and Procedures — How does the local/regional
group interact and work?

Convening — Who calls a meeting? How is the agenda
established?

Parameters for CA-QRIS Consortium Voting — What are the
parameters for representatives when representing the
region to the CA-QRIS Consortium?



CA-QRIS
Consortium

Notification of
Regional
Representatives

A regional responsibility---

Collaborate with regional
partners to select your
three representatives

Complete the Notification
of Regional Representatives
form, only one per region

E-mail your region’s form to
by



mailto:CA-QRIS@cde.ca.gov

QRIS Research: Making Evidence-
Based Design Decisions

WesteEd 29



QRIS
Research:
What we
know and
what we still
need to know

West A

Race to the Top-Early Learning
Challenge grants have spurred a
new generation of QRIS
validation studies

Validation should be considered
an ongoing and iterative process
that provide states with
Information about whether QRIS
design decisions (e.g., program
guality standards and
measurement strategies and
guality improvement activities)
are producing meaningful and
accurate ratings and
Improvement

27



Types of

QRIS

Research

West

v 4

Designing it
theoretically: crosswalks
with other measures

How do the individual
measures work?

How well do the
measures work
together?

Relationship between
qguality levels and child
outcomes

28



Content
Validity:
Examination
of underlying
concepts and
constructs

West A

Review of quality indicators,
classifying them as having “some,”
“moderate,” or “substantial” evidence.
They found “substantial” evidence for
75% of the indicators

conducted crosswalk
comparison of early learning &
professional development standards
with QRIS standards; confirmed
some standards and identified
possible gaps.

used stakeholder group
Interviews as well as expert review to
identify key indicators of quality to
determine if they were aligned with
QRIS indicators



Examination of
psychometric
properties:
Ratios and
Group Sizes

West A

How do quality measures
function? Do they reliably
measure quality?

 Teachers move classrooms

throughout the day — and so do
kids

Great deal of variation in the
group sizes and ratios, even
within the same age group,
across classrooms.

As a result, the most accurate
measure of ratios occurs when
they are objectively observed
and documented over multiple
time periods throughout a day

30



Examination of Administering the ERS:
psychometric

properties:  Length of observation
Environment Impacts scores: longer
Rating Scales observation, lower
Scores

* Time of the year when
observation occurs
doesn’t appear to affect
scores

* BE CONSISTENT!

West A



Examination of
psychometric
properties:
Environment
Rating Scales

West A

Number of classrooms
to sample:

« Sampling classrooms
assumes quality is largely
similar across classrooms

 BUT there can be large
differences in quality
among classrooms in a
center; even among
classrooms serving the
same age group



Where we still

have a lot to

West

v 4

learn

 Need better

conceptualization, field
agreement, and
measurement approaches
for Family Partnerships
(watch for research from
Bromer)

In process research on
measurement approaches
for assessment and
curriculum use (watch for
research from Tout) and
staff training and education
(watch for research from
Schaack and Le)

33



 It's important to pay attention

SO Wh atl to how quality is measured
(length of observations,
relying on self-report verses
direct observation, how many
classes to sample, etc.) and
be consistent across QRISs
and programs

« Being inconsistent or making
particular choices can affect
your ability to find
relationships with child
outcomes!

West A



Relationships
among quality
measures &
concurrent
validity

West A

Method 1: Understand if there is
redundancy in measurement, or if each
quality indicator is contributing uniquely
to “overall” quality

. Found that each quality
indicator within the QRIS was related
to one another in expected ways, but
not so much so that one or more
guality indicators were measuring the
same thing

Method 2: Establishing whether quality
measures in QRIS are related to other
already validated measures of quality
(e.g., the Caregiver Interaction Scale, the
Emergent Academics Snapshot)
: Did not find relationships
among quality measures within QRIS

and other validated measures of
guality



How well
do the
rating

elements

work
together?

West A

Understanding the degree to which QRISs are
constructed in ways that produce levels of
quality that are distinct in meaningful ways.

Differences in mean ECERS-R scores
across QRIS levels were noted. Level 4

programs had higher scores than Levels 1 and 2.

No significant differences between mean
ECERS-R scores across QRIS levels were
noted.

. Differences in mean ECERS-R
scores across QRIS levels were found. Level 2
programs had lower scores than Levels 3 and 4.

Differences in mean ECERS-R scores
were found across Levels 2, 3, and 4.

« Mean ECERS-R scores fell below the

“good” level of quality in all four states.

- Take-away: May need to recalibrate quality

levels in some states

36



outcomes

West

Links to

v 4

child

No consistent, strong
associations between QRIS quality level
and young children’s development and
learning were found. There were some
relations between measures of observed
guality and child development.

No systematic evidence of
strong relations between quality ratings,
measures of program quality and
]ghildcrlen’s developmental progress was
ound.

Some evidence was found for
an association between QRIS rating and
growth in pre-literacy skills in
prekindergarten (specifically for CLASS).

No consistent relationships
between child outcomes and star ratings
or individual measures of quality

37



Emerging
research:
What level
of quality
IS heeded

West A

Examine thresholds in quality
needed to observe better
outcomes- there may be a point
that needs to be met before we
see better outcomes.

Relationships between improved
child outcomes were not
observed until a 3.40 on the
ECERS-R and ITERS-R.

No relationships to better
outcomes after 4.60 suggest that
the ERS have limited utility after
getting programs to a certain
point in quality (4.60).

May be important to then move
to a more Iinteractionally and
Instructionally focused tool

38



Emerging
Research:
What
levels of
guality are
needed

West A

 When teachers take 1-9
ECE credits, we see an
Increase iIn ECERS-R
scores, but after 9 credits,
no relationships to ECERS-
R scores

 When teachers take more
than 15 ECE credits we
observe increases in child
outcomes

39



So what!

West

v 4

|t is important to look at

relationships between
Individual quality indicator
scores and child outcomes
(not the star rating
exclusively)

It may be important to
assume that there may be a
baseline level of quality that
may need to be reached
before better outcomes are
observed

The ERS may be a limited
measure and only helpful for
low and mediocre programs.

40



Need More
Research

West

v 4

What types of quality
Improvement approaches
work for whom and under
what conditions?

What types of incentives-
family, program, practitioner
— actually improve quality?

What qualifications and
support systems are needed
to provide effective TA and
coaching?

When quality improves, do
we see child outcomes also
Improving? (the holy grail of
evidence!)

41



RTT-ELC Evaluation

Federal Grant Requirement: Independent
Evaluation of the Rating System

1. Do QRIS tiers accurately reflect different levels
of program quality?

2. Do these different levels of program quality
correspond with differences in children’s
learning, development, and school readiness?

42



RTT-ELC Evaluation

concerns:

1. Study timeline did not account for
Implementation timeline

* Representativeness of sample

« California’s local approach

2. Quality improvement takes time

43



Resources and information on QRIS
Implementation, validation, evaluation, and

RTT-ELC Evaluation

system building:

nttp://griscompendium.org/

nttp://www.grisnetwork.org/

nttp://www.buildinitiative.org/

nttp://ceelo.org/

44


http://qriscompendium.org/
http://www.qrisnetwork.org/
http://www.buildinitiative.org/
http://ceelo.org/

California Race to the Top-Early Learning Challenge (RTT-ELC) — Evaluation Logic Model & Research Questions

PROJECT OBJECTIVE & GOAL

"  Increase the number of programes that have the features shown fo improve child development outcomes, including readiness for school and success inlife.
*  Ensure that children in Califorria have acoess to gh-guality programs so that they thrmve in their eary leaming settings and succeed in kindergarten and beyond.

/ \

Focus Area |: VALIDITY & RELIABILITY EVALUATION Focus Area Il: OUTCOMES & EFFECTIVENESS EVALUATION
Objective: Validate the efficacy of the RTT-ELC structure and components Objective: Assess the outcomes and effectiveness of RTT-ELC

W

/_,///'-’\ /\

INPUTS ACTIVITIES OUTPUTS ACTIVITIES OUTPUTS
v State laws, regulations & » Recruit programs v Vald and reliable . Ra:utpmgralm » Murmber & type of programs rated
siandards * Provide onentation measure that reflects *  Provide onentation * Number of families recenang info about
» CDE Foundafions! PEL v Aszcecs programs & gather quality . Fmesspmm QRIS ratings
Guide/ECE Competencies, validation evidence for 3 = Rewized QRIS Hybnd *  Assign ratings * MNumber of programs receiving particular
Curriculum Frameworks Common Tiers System and 3 Common >| = Prowide TA & implement Gl Plan & |  incentives
= DROP-2010 & SR » Revise standards & Tiers Actvities » Murnber of programs receiing TA
» CARES+CSP indicators as needed *  Coaching & Prof Development * High quality programs receive higher
» Ectabliched TA partners * Provide incentives ratings
* Local QRIS & QIS Resources *  Hold parent focus groups * (Costof rating, incentives, and supports
= Usize CDD Qualty Projects T&TA * Number of children with high nesd
*  Publicize rafings receiving high quality care
I
SHORT-TERM OUTCOMES: MEDIUM-TERM OUTCOMES: LONG-TERM OUTCOMES:
*  Programs participate in QRIS® = More programs parficipate in QRIS (density) *  Quality of ECE improves across Consoria
*  |ncreased community awareness of quality = Wore providers participate in ORIS® (density) »  Children who attend higher rated programs are better
*  Providers parficipate in Ol = Wore children with high need are served n high quality programs! or in rated programs
..| ® Retention of programs participating in QRIS* > QRIS = " Increase in local community awareness of quality standards
= = Parents are aware of QRIS *  Pareniz use ratings to make decisions
u ng_m reomngﬁm‘ptw&qﬂt}r o 45
Familiez and programs report effective communication & engagement

* Please note that references fo QRIS in this fogic moos! refer fo Califomia’s RTT-ELC local QRIS wath 3 Common Tiers




RTT-ELC Evaluation

Research Questions:

 How effective are the QRIS tier structure and
components at defining and measuring quality?

* Which quality improvement strategies improve
program quality, professionalization and
effectiveness of the early learning workforce, and
Impact child outcomes?

« What incentives or compensation strategies are
most effective in encouraging QRIS participation?
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RTT-ELC Evaluation

Research Questions:

« What is the cost/benefit for various quality
Improvement strategies relative to child outcomes
and measurable site improvement in ratings?

« How effective are consortia in increasing public
awareness of the characteristics of early learning

program quality that promote better outcomes for
children?

a7



RTT-ELC Evaluation

Validity and Reliability Study (2015)

» Content & Concurrent Validity: how
successfully the QRIS measures early
learning program quality

« Reliability & Sensitivity: how QRIS ratings
function as a measurement tool, and how
alternative rating approaches affect ratings

48



RTT-ELC Evaluation

Study Analysis: ‘ Study Limitations:

Only included « First enrolled sites lacked
fully rated sites variability in program
with finalized design and quality
scores on all « Provisional ratings in
applicable many sampled counties
elements. » Challenges in obtaining

valid and reliable
assessors for ERS/CLASS

49



RTT-ELC Evaluation

Key Findings

Rating represents multiple dimensions of program
guality and elements are not duplicative

Some evidence that QRIS ratings differentiate
guality, but differences are small

Ratings function differently for centers and homes
QRIS ratings are related to CLASS scores

Calculating ratings by taking an average of element
scores may improve validity

50



RTT-ELC Evaluation

Outcomes and Effectiveness Study
(2016)

« Child Outcomes: how QRIS ratings predict
child learning and development outcomes

* Quality Improvement: link between quality
Improvement strategies and changes in
program or workforce quality

« System Implementation: descriptive study of
RTT-ELC implementation

51



RTT-ELC Evaluation

Overall Highlights:

There i1s some evidence that lead teacher
gualifications make a difference in child outcomes

Parents are interested in learning the ratings and
want detailed rating information

RTT-ELC effort has enhanced alignment,
collaboration, and common language

Consider future validation
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What's Nexi?



